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Welcome to this training session on teaching and assessing 

sources.

The session will recap briefly on the assessment model for sources 

across Papers 1 and 3. It will consider what went well and where 

there is room for improvement across each of the question types, 

using exemplar student scripts. 

The session will consider strategies for teaching sources and will 

conclude with a chance to share best practice and ask questions. 

Jemma Tappenden is a head of History, experienced examiner, 

author, and a Pearson GCSE History subject specialist.

Welcome to this Professional Development Course
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In this session we are going to look at:

• how sources are assessed across Papers 1 and 3

• what students have done well and where there is 

room for improvement

• strategies for teaching sources

• common issues and FAQs.

Agenda – GCSE History: Teaching and Assessing Sources



Assessment of AO3 (Sources)

Papers 1 and 3



AO3

Analyse, evaluate and use sources (contemporary to the period) to make substantiated 

judgements, in the context of historical events studied.
15%

Q
Total 

marks
Question description Example question stem

Paper 1 Thematic Study and Historic Environment: Section A

2a 8 Evaluation of source utility How useful are Sources A and B for an enquiry into…

2b 4 Framing historical questions
How could you follow up Source [A/B] to find out more 

about…?

Paper 3 Modern Depth Study: Section A

1 4 Making inferences from sources Give two things you can infer from Source A about…

Paper 3 Modern Depth Study: Section B

3a 8 Evaluation of source utility How useful are Sources B and C for an enquiry into…



Activity 1

Using the chat.

What challenges have you faced when preparing 

students for the source questions?

What changes have you made so far to overcome 

these challenges?

Planning and teaching sources (AO3)



Feedback from the 2024 exams
Exemplar answers



Analysis and evaluation of source utility (8 marks)



Activity 2

• Use the mark scheme in your delegate 

booklet, p.1. 

• What do you notice is the difference between 

a Level 2 and Level 3 answer?

Analysis and evaluation of source utility (8 marks)



• The sources involved are always contemporary (primary) sources and may be written or visual.

• At Level 2, answers will analyse the utility of source content or provenance. Top L2 answers will add 

contextual knowledge.

• At Level 3, answers will explain how the provenance affects the usefulness of the source content.

• At Level 3, contextual knowledge should not be presented as additional information but integrated into 

other comments, for example confirming or challenging the content of the source, providing detail about 

the provenance to show why the date/author is significant, explaining whether a source is representative 

of the wider situation, etc.

• The two sources should be evaluated separately – there are no marks available for a comparison of their 

usefulness.

• The best answers make clear the criteria being used to form a judgement about the source’s usefulness. 

This could be because the source is reliable, it provides insight into people’s attitudes, it covers a wide 

timescale or is about important individuals/events etc.

Source utility 



We will provide either two text sources or one text and 

one image for source utility questions.

Sources, as assessed in the Edexcel GCSE History 

course, will be contemporary to the period of study. 

They will be evidence from the period and may record 

the experiences of those directly involved, or be 

contemporary evidence from those without direct 

involvement, for example contemporary cartoons or 

articles in newspapers written by those who were not 

direct witnesses to an event. They may also feature 

reminiscences and reflections written after the period 

but by those who were involved.

Guidance on sources and interpretations

Source utility 

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE_History_Sources_and_interpretations_guide.pdf


Source utility 

Provenance: Nature, origin, or purpose of the source.

Students will find this information in the caption.

Only one needs to be analysed. A developed explanation of 

how the provenance makes the source useful for the 

enquiry will take an answer into Level 2.
Content: The information included in the source.

Students will find this information in the source (surrounded 

by a box).  A developed explanation of how the content 

makes the source useful for the enquiry will take an answer 

into Level 2.
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Source utility – mark scheme



Source utility – exemplar answer 1 (extract)

Content  = red underline

Provenance = green underline

Contextual knowledge = blue underline

There is a judgement of Source A’s utility 

based on how the provenance affects the 

usefulness of the content and contextual 

knowledge is used in the process of 

interpreting the source. The criterion of 

typicality is used in the judgement. 



Activity 3

• Using the mark scheme in your delegate 

booklet (p.1), mark exemplar answer 2 

(pp.4–5). 

• Enter your level and mark in the poll.

Analysis and evaluation of source utility (8 marks)



Source utility – exemplar answer 2 (extract)

Content  = red underline / Contextual knowledge = blue underline

The answer to both Source A and Source B provides a developed comment 

on the usefulness of the source’s content and provides contextual knowledge 

to support the comments of the source’s usefulness. 

This is a high Level 2 response. 5 marks.



• Comments that a source is reliable because it is from the time, that it is accurate because it is a 

photograph, that it may be exaggerated because it is a newspaper, are all generic answers, that could 

apply to any source and are Level 1 responses. 

• Too many answers dismiss sources, saying they are biased. These answers need to provide support for 

this comment, e.g., examples of loaded language, but they also need to think more carefully about how 

this affects the usefulness of the source. 

Source evaluation, reliability 

• A biased account can be useful evidence of what people 

thought, how the author wanted to present themselves, or 

the values of society. 

• A photograph should not be dismissed because it might 

be staged – this again provides useful insight into the 

purpose of the photograph and the answer should 

consider who was the intended audience.
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• Students should also take note of everything in the source attribution. 

• For example, from the Warfare paper:

Source evaluation, reliability 

However, many students suggested the photograph was 

unreliable because it was government propaganda. 

Many students focused on the time gap and suggested 

the account was unreliable because the author would 

have forgotten details; this ignored the point that the 

account was based on the diary Simmons had written at 

the time. 
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Room for improvement – a summary

• Students must explain how the source is useful for the enquiry in the question.

• Students must support their analysis of content and/or provenance with contextual knowledge.

• Responses should focus on utility of source content, not what is missing, unless it might be expected to 

be included. The mark scheme does not require the noting of limitations. No source can provide a 

complete picture of events or situations. The ‘it does not say/show’ approach rarely strengthens the 

answer.

• To achieve Level 3, students must link content, historical knowledge and provenance.

• The application of contextual knowledge can note the accuracy/typicality/untypicality of the evidence.

• Students should not dismiss a source’s usefulness because it is biased.



• Answers to this Paper 1 question should show an 

understanding of the early stages of the historian’s work.

• In the first two parts of the answer, the candidate 

identifies a detail to be followed up as part of a larger 

enquiry and suggests an appropriate question that 

would provide an appropriate line of research.

• The proposed question should relate to the broader 

enquiry in the question rather than follow up an 

individual detail in the source.

• Marks can be given for each of these parts of the 

answer.

Source enquiry follow-up question



• Part 3 should identify an appropriate source.

• Part 4 explains what sort of information that source 

might contain that would help to answer the proposed 

question.

• The source should be as specific as possible. Generic 

sources, e.g., newspapers, diaries, government 

records, army records, etc., are too broad to be suitable 

but they can be validated in Part 4 if the explanation is 

specific.

• The source should be something likely to already exist, 

not something the historian could create, for example a 

newspaper article containing an interview from the time 

is acceptable, but the suggestion that the historian 

should conduct an interview is not. Therefore, students 

should be familiar with the types of sources available 

for their Historic Environment. 

Source enquiry follow-up question



Source enquiry follow-up example



Source enquiry follow up – exemplar answer 3

Source A describes the work of a senior nurse in a 

Casualty Clearing Station.

A valid detail is identified in Part 1 and the 

proposed question in Part 2 is an appropriate 

follow-up question that would relate to the wider 

enquiry in the question. 

Part 3 of the answer suggests a specific source 

that would provide more information relevant to 

the enquiry.

Part 4 of this answer does explain how the 

information such sources might contain would 

answer the proposed question. 

This answer received 4 marks.



Room for improvement – a summary

• Part 1 – student should select a detail from the source that links to the broader enquiry in the question.

• Part 2 – the question posed must provide more information about the broader enquiry in the question.

• Part 3 – the source chosen must be specific, existing and likely to contain the answer to the question 

             in Part 2.

• Proposing a valid follow-up question (Part 2) is the key to unlocking this question!



Source inference

• Many candidates scored the full 4 marks on this 

Paper 3 question. 

• They have understood that the inference must be 

linked to the enquiry in the question and needs to 

be supported by details from the source rather 

than from their own knowledge.
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Source inference – exemplar answer 4

Two inferences are identified – Hitler’s effect 

on his audience and his quality as a 

speaker.

These inferences are valid because they 

look at different aspects of the way Hitler's 

speeches increased support, and different 

detail is offered in support of each inference.

This answer received 4 marks.



Room for improvement – a summary

• The inferences chosen must be focused on the enquiry in the question.

• Student must select two different valid inferences.

• The detail chosen must support the inference.



Teaching Sources

Ideas and Strategies



Activity 4

Using the chat.

What lesson activities have you used that have 

been successful in developing students’ ability to 

analyse source utility?

Teaching sources – ideas and strategies



Teaching sources – ideas and strategies

Carry out a source investigation 

Before teaching a topic, start the lesson by presenting the topic in the form of a collection of sources for 

students to make inferences. This will help students to perceive what is meant by a historical enquiry, and 

also opens up the possibility of discussing source skills, such as ranking sources by usefulness, or thinking 

or further questions to ask and sources that could be consulted.

Hold a ‘source auction’ 

The teacher provides a selection of sources and groups of students are given an enquiry title, an amount of 

money and asked to bid for the sources they think would be most useful for their enquiry. Groups then 

decide how much each source is worth and what to do if another group is bidding against them. To develop 

the idea of utility further, different groups can have different enquiry questions which will affect the 

importance of a source to their enquiry. If the availability of printed resources allows, students could use the 

sources that they ‘purchased’ to make a wall display on their assigned enquiry.



Teaching sources – ideas and strategies

Match the source to the enquiry 

Have a set of cards on the desk in pairs, naming a wide range of 

sources relevant to the Historic environment. For example, for 

Whitechapel it could include housing and employment records, 

Charles Booth’s survey, workhouse records, local newspapers, 

national newspapers, etc. 

Pose a series of questions to the class, and in pairs, students should 

sort the same group of cards into two piles for whether they would 

help investigating that particular enquiry or not. As a differentiated 

extension, students could also rank the useful sources or select a 

most useful source from the pile.

Present the same source with different enquiries (see right)

Link content, provenance and reliability to utility by using different 

enquiries with the same source – how does the degree of utility vary?



More ideas and activities in the Paper 1 and Paper 3 guides.

• Setting the scene

• Common barriers and pitfalls

• Teaching the content

• Teaching sources.

The three Paper guides have been updated to reflect the 

2025–26 amends.

Paper 1 and Paper 3 marking training was run at the end of 

2024. Recordings of the sessions are available:

• Paper 1 marking training recording

• Paper 3 marking training recording

Paper 1 and Paper 3 guides / Marking training

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Paper-1-Guide.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Paper-3-Guide.pdf
https://youtu.be/nubon6-q_UU
https://youtu.be/SO4jr5CJ6sc


Questions?



34

In this session we looked at the following objectives:

• how sources are assessed across Papers 1 and 3

• what students have done well and where there is 

room for improvement

• strategies for teaching sources

• common issues and FAQs.

Summary: GCSE History – sources
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Our subject advisors are experts in their fields and are here 

to support you throughout the year.

History

Email: teachinghistory@pearson.com 

Phone: +44 (0) 344 463 2535 

             (Mon–Fri, 9.00–17.00)

Book an appointment with your Subject Advisor

Sign up to receive regular updates from your Subject Advisor 

on qualification news and support for your subject.

Subject Advisor Support

Mark Battye

History and Politics

mailto:teachinghistory@pearson.com
https://outlook.office365.com/book/MarkBattyeHistorySubjectAdvisor@pearsoneducationinc.onmicrosoft.com/
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html


Find out more
 

For more professional development 

courses please see Pearson’s 

Professional Development Academy

https://pdacademy.pearson.com/


Your Feedback 
Matters

Following this event, you will receive an 

invitation to share your thoughts about 

the session. Your feedback is invaluable 

to us, as it helps us tailor our 

professional development materials to 

better meet your needs. Please don’t 

hesitate to let us know what you’d like to 

see more of and what areas you think 

could be improved.
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